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Introduction

Mount Vernon Nazarene University (MVNU) regularly surveys key constituencies related to needs, profile
characteristics, and educational outcomes to inform planning and evaluation activities. The evaluation survey
schedule provides for
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Spirituality/religiosity — religious and spiritual practices and beliefs
Career planning — preparation for future careers and satisfaction with career services

The individual questions are further organized by means of cross-cutting constructs that provide an alternate
means of understanding the meaning hidden in the breadth of the questions. Constructs seek to evaluate an
extensive and expansive view of higher education’s impact on students, especially in traditional, residential
settings.

Habits of mind — a unified measure of the behaviors and traits associated with academic success and the
foundation for life-long learning

Academic disengagement — the extent to which student behavior is inconsistent with success

Faculty interaction — mentoring relationships to guide academic and personal domains

Satisfaction with coursework — the extent to which student
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Ethnicity

MVNU’s traditional undergraduate student body is largely white and Caucasian, with racial or ethnic minorities

being underrepresented.

2015
-~ 2011 Freshmen Graduating
REERRIMIEL (Percent) Seniors
(Percent)

American Indian/Alaska Native 0.0% 0.0%
Asian American/Asian/Native Hawaiian/Pacific Islander 0.6% 0.0%
African American/Black 2.6% 2.3%
Mexican American/Chicano/Puerto Rican/Other Latino 0.6% 0.0%
White/Caucasian 89.4% 95.8%
Other 0.0% 0.5%
Two or more races/ethnicities 6.9% 1.4%

It would be good to investigate the differential retention and degree completion of minority groups.

Characteristics Shared with National Peers

HERI administers The Freshman Year survey to over 200,000 students annually. With this large sample HERI
provides multiple sets of norms from which institutions can select in making appropriate peer-to-peer comparisons
(e.g., all baccalaureate institutions, 4-year colleges, public versus private, non-sectarian, Catholic, other religious

types, etc.).
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In general, more MVNU students report lower academic self-concept and habits of the mind than their external
peer counterparts. Also fewer report high levels of overall satisfaction with the MVNU experiences. More MVNU
graduates report a lower sense of belonging, and fewer report a high level of belonging. That general lower self-
concept is also noted in academic and social self-concept. It would be interesting to explore whether this is
reflective of the value of humility articulated in the evangelical subculture and its calls to resist pride.

As a group, MVNU students describe themselves as coming from less culturally and racially diverse high schools.
Fewer MVNU graduates have high pluralistic orientations and more exhibit low pluralistic orientations. In their
interactions on the MVNU campus the cultural and racial diversity is restricted; thus, it is no surprise that MVNU
graduates report lower levels of positive racial interactions, but also lower levels of negative racial interactions.
The less extreme orientations may reflect a generally lower rate of diverse cultural interactions overall.

MVNU graduates describe themselves, as evidenced in their behavior, having a degree of passivity. They report
less high social agency, and more average and low levels of social agency than their peers elsewhere. They also
report lower levels of civic awareness, civic engagement, and leadership skills. It is not uncommon for MVNU
students to describe as living in a “bubble,” a degree of insularity that this data supports. The origin or cause for
the insularity should be explored via focused groups to determine if it originates from the religious subculture was
the enter, the University’s specific programs, or the peer-to-peer interactive influence.

Several gender differences were observed from the construct findings.
MVNU females report lower levels on most constructs than their external female peers.
Both MVNU
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A lower degree of civic engagement in local, national, or global concerns is evident in MVNU graduates,
especially in secular or non-sectarian settings compared their peers enrolled elsewhere. Their
engagement in ministry or religiously oriented activity is generally divorced from other civic engagement.
MVNU graduates evidence a lower level of political engagement than their liberal arts peers. This pattern
is similar to other religious institutions and conforms to political party affiliation, where conservative
leadings characterize the religious institutions, especially those of an evangelical emphasis. The liberal
perspective is more common in the private liberal arts institutions.

MVNU graduates report a stronger altruism for helping individuals in difficulty than do their peers,
especially in ministry contexts or working one-on-one.

In the CSS career planning section we note that MVNU students lor
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Appendix A: Commonalities with National Peer Colleagues

| e
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Professors provided advice and guidance Interaction with
about educational program (frequently or 242 2.46 2.44
- Faculty
occasionally)
Professors provided emotional support and Interaction with
- 2.38 2.36 2.30
encouragement (frequently or occasionally) Faculty
Professors proylded a letter of . Interaction with 226 299 208
recommendation (frequently or occasionally) Faculty
Professors helped to_ improve study skills Interaction with 516 517 217
(frequently or occasionally) Faculty
Faculty provided feedback on academic work Interaction with
: 2.38 2.42 2.42
beyond grades (frequently or occasionally) Faculty
Faculty provided an opportunity to discuss . .
coursework outside of class (frequently or Interaction with 2.47 2.53 2.53
. Faculty
occasionally)
Professprs helped you in achieving . Interaction with 239 240 237
professional goals (frequently or occasionally) Faculty
Interaction with
Professors provided an opportunity to apply Faculty; Active
learning to “real life” issues (frequently or and 2.44 2.46 242
occasionally) Collaborative
Learning

How often you worked with classmates on
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Academic advising (very satisfied or satisfied)

Satisfaction with
Services and
Community

3.79

3.86

3.80

Student housing (very satisfied or satisfied)

Satisfaction with
Services and
Community

3.50

3.39

3.44

Student health services (very satisfied or
satisfied)

Satisfaction with
Services and
Community;

Health and
Wellness

3.22

3.36

3.33

Student psychological services (very satisfied
or satisfied)

Satisfaction with
Services and
Community;

Health and
Wellness

3.57

3.51

3.47

Overall sense of community among students
(very satisfied or satisfied)

How often you took a class that required
multiple short papers (frequently or
occasionally)

Satisfaction with
Services and
Community

3.96

4.06

4.05




College Senior Survey 2015

Page 13

Appendix B: Differences from National Peer Colleagues

Institution contributed to critical thinking Academic 331 3.48%%* 3.51%Hx
(strongly agree or agree) Outcomes
In§tltutlon contributed to problem-solving Academic 3.3 3.45%* 3.49%%*
skills (strongly agree or agree) Outcomes
Ins_t_ltutlon contributed to foreign language Academic 209 2 Bk 2 BQrk
ability (strongly agree or agree) Outcomes

How often in past year you asked questions in
class
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Academic
Outcomes;
Writing ability (highest 10% or above average) Written and 3.47 3.69*** 3.74%**
Oral
Communication
Professors provide you an opportunity to . .
work on a research project (frequently or Interaction with 1.82 1.97** 1.97**
. Faculty
occasionally)
. Academic
Hovy often you worked on |nerendent study Enhancement 207 2 20% 2 91
projects (frequently or occasionally) ;
Experiences
Academic
Enhancement
How often you tutored another college Expgrlences; 154 1.68%* 1.67%*
student (frequently or occasionally) Active and
Collaborative
Learning
Academic
Enhancement
Experiences;
. Active and
How often you contributed to class Collaborative 2.55 2.68% 2.69%%*
discussions (frequently or occasionally) o
Learning;
Written and
Oral
Communication
. . Active and
How often in past year you asked a question Collaborative 237 2.46* 2.48**
in class (frequently) .
Learning
. Active and
How often in past year you sought feedback Collaborative 250 2 Eg 2 5g*
on academic work (frequently) .
Learning
How often in past year you integrated skills Active and
and knowledge for different sources and Collaborative 2.63 2.76*** 2.77***
experiences (frequently) Learning
How often you posted on a course-related on- Active and
line discussion board (frequently or Collaborative 2.39 2.06*** 2.06***
occasionally) Learning
How often you had meaningful and honest .
discussion about race/ethnic relations outside Active and
. : Collaborative 2.89 3.17*** 3.23***
class with someone from a different Learnin
racial/ethnic group (very often or often) 9
How often you had intellectual discussion Active and
outside of class with someone from a Collaborative
. . . L 3.07 3.40%** 3.47%**
different racial/ethnic group (very often or Learning;
often) Diversity
How often you studies or prepared for class Cﬁlclsgsrzrtli(\j/e
with someone from a different racial/ethnic - 3.05 3.501l1 3.59%**
roups (very often or often) Learning;
g Diversity
Satisfaction with
General t_ed_ucatlon or core curriculum courses Academic 372 3.87* 3.90%*
(very satisfied or satisfied) Support and
Courses
Satisfaction with
Lablor.atory faC!llt.IeS and equipment (very Academic 3.60 3.74% 3.80%*
satisfied or satisfied) Support and
Courses
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Satisfaction with
Library resources (very satisfied or satisfied) Academic 3.75 4.01%** 4.02%**
Support and
Courses
Satisfaction with
Teghnology resources (very satisfied or Academic 3.1 3.80%** 3.80%H*
satisfied) Support and
Courses
Satisfaction with
Tutoring or other academic assistance (very Academic 367 3.84%*
satisfied or satisfied) Support and ' '

Courses
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How often you demgnstrated for a cause Civic 117 1.25% 130w
(frequently or occasionally) Engagement
Institution contributed to understanding of Civic
problems facing your community (strongly 2.92 3.05** 3.08**
Engagement

agree or agree)
Instlltutlo.n contributed to understanding of Civic 262 2 gg** 2 g5**
national issues (strongly agree or agree) Engagement
Instltut_lon contributed to understanding of Civic 262 2 g3* 2 ggr
global issues (strongly agree or agree) Engagement
How oftgn you discussed politics (frequently Civic 177 185 1.89%*
or occasionally) Engagement
How often you worked on a local, state, or Civic
national political campaign (frequently or 1.06 1.10 1.11*

. Engagement
occasionally)
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Institution contributed to preparedness for
graduate or advanced education (strongly Career Planning
agree or agree)



