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development of a comprehensive assessment plan that attends to all the stages in the assessment process. 

All templates referenced in the section are included as appendices at the back of this guide for quick 
reference. The templates can also be accessed on SharePoint. 

 
Assessment of student learning is a collaborative effort involving members of the academic department, 

the school dean, Director of University Assessment, and the Student Assessment and Learning Committee. 

Part III of this guide provides a brief orientation to the accountability structures and support resources to 
guide programs through the process of articulating the written plan. These tools include an assessment 

calendar, links to internal support for assessment, and external sources that provide valuable examples of 
proven assessment practices.  

 

Finally, Part IV includes the works consulted in developing this guide and can serve as a reference source 
for those interested in further information. 
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PART I 
DEPARTMENTAL INTRODUCTION 

 

As the starting point in the development of an assessment plan, the program(s) included in the assessment 

�P�X�V�W���E�H���L�G�H�Q�W�L�I�L�H�G�����7�K�H���G�H�S�D�U�W�P�H�Q�W�D�O���L�Q�W�U�R�G�X�F�W�L�R�Q���V�H�W�V���W�K�H���V�W�D�J�H���I�R�U���W�K�H���S�O�D�Q�¶�V���L�Q�W�H�Q�G�H�G���S�X�U�S�R�V�H���D�Q�G���K�R�Z��
it contributes to the University�¶�V intentional plan for continuously improving student learning. This 

introduction includes program(s) to be assessed, a mission statement (if applicable to the program), and 
changes that have occurred since the previous assessment plan review.  

Following the format in the Program Assessment Plan Narrative (Appendix A), programs should attend to 

the following components: 

1. The program(s) that the assessment plan will include. 
 

The departmental introduction includes the identification of the program(s) encompassed in the 

assessment plan. As some departments include multiple programs, the assessment plan should include 
how each program is being assessed, fully articulated in Part II, being sure to identify the student 

learning outcomes and assessment measures for each unique academic program. If this is a new 
program at MVNU, the plan should be identified as an initial plan. If the program has previously 

submitted an assessment plan or gone through the five-year program review process at least once, 
then a revised assessment plan will be submitted. The program must satisfy the criteria required based 

upon which type of plan is necessary at the time of submission.   

 
2. Departmental Mission Statement 

 
�$���P�L�V�V�L�R�Q���V�W�D�W�H�P�H�Q�W���L�V���D���F�O�H�D�U���H�[�S�U�H�V�V�L�R�Q���R�I���W�K�H���S�U�R�J�U�D�P�¶�V���U�H�D�V�R�Q���I�R�U���H�[�L�V�W�H�Q�F�H���W�K�D�W���U�H�I�O�H�F�W�V���L�W�V���Y�D�O�X�H�V��
and purpose.   A mission statement should answer what, how, for whom, and why a program exists. 

In writing a mission statement, it is often helpful to ask a few descriptive questions to get started.  
 

For example:  
 

1. What is the purpose of the program?  

 
2. How does the program work to achieve this purpose? What strategies are engaged in order to 

achieve the purpose? 
 

3. Whom does the program serve? Who is the ultimate target group the program seeks to reach in 
achieving its mission? 

 

4. Why does the program exist? What results does the program hope to achieve? 
 

An example of a mission statement might be: 

The mission of (program) is to (primary purpose) by providing (summary of primary function) to 
(major stakeholders) in order to (results achieved). 

If a program develops a mission statement, it should be clearly situated and contextualized within the 

University mission. 
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Adopting a mission statement for the program is not required, but it aids in articulating: 

 
�x How the program aligns with the University mission. 

�x The primary activities of the program�² defines the program, what it does, and for whom it does 

it. 

�x The purpose of the program�² why those functions are performed. 

�x The ultimate program outcome. 

 
3. Identify changes that have occurred as a result of the five-year program review.  

 

This section of the template is designed for programs that have been through the five-year program 
review cycle. �,�I�� �W�K�L�V�� �L�V�� �W�K�H�� �S�U�R�J�U�D�P�¶�V�� �L�Q�L�W�L�D�O�� �D�V�V�H�V�V�P�H�Q�W�� �S�O�D�Q���� �W�K�L�V�� �V�H�F�W�L�R�Q�� �R�I�� �W�K�H�� �W�H�P�S�O�D�W�H�� �V�K�R�X�O�G�� �E�H��
skipped. 
 

As part of the assessment cycle, the five-year program review most likely identified continuous 

improvement actions to curriculum and/or the academic process of student assessment and learning 
(see Actions Taken to Improve Student Learning in Part II of this guide).This section affords the 

program an opportunity to showcase how they have moved beyond focusing on assessment as an end 
itself to the use of assessment data in planning to develop an evidence-based program and assessment 

plan. Please describe what changes were made to your assessment plan as a result of your five-year 
review.  
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Categorize 
Combine 
Compile 
Compose 
Constitute 
Construct 

Devise 
Develop 
Document 
Explain 
Form 
Formulate 

Make Up 
Modify 
Originate 
Organize 
Perform  

Rearrange 
Reconstruct 
Relate 
Reorganize 
Revise 

Summarize 
Synthesize 
Transmit 
Write 

Evaluation 
Highest order of 
thinking 

Appraise 
Argue 
Assess 
Award 
Choose 
Compare 
Conclude 
Consider 

Contrast 
Critique 
Decide 
Defend 
Determine 
Discriminate 
Distinguish 
Estimate 

Evaluate 
Explain 
Grade 
Interpret 
Judge 
Justify 
Measure 
Rank 

Rate 
Recommend 
Relate 
Revise 
Score 
Select 
Standardize



  Advancing Quality | 8 

Manipulation 
Ability to repeat or reproduce actions to 
prescribed standard from memory or 
instructions 

Build, Conduct, Enact, Execute, Implement, Improve, 
Maintain, Perform, Recreate 

Precision 

Ability to perform actions with expertise 
and without interventions and the ability 
to demonstrate and explain actions to 
others 

Achieve, Accomplish, Advance, Automatize, Complete, 
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Once articulated, SLOs should be entered into the Program Assessment Plan Matrix (Appendix B) 

down the left-hand column. 
 

 
 

 
PROVIDE LEARNING OPPORTUNITIES 

 

The second stage of developing an assessment plan is to provide learning opportunities. This represents 

the curriculum of the program. It is beneficial for programs to walk through the process of curriculum 
mapping when first developing an assessment plan and during the five-year review process. Curriculum 

mapping is a process that ensures the alignment of assessment, curriculum, and instruction making it 
possible to identify where within the curriculum SLOs are being addressed. In other words, it provides 

a means to determine whether program objectives are aligned with the curriculum, clarifying the 

relationship between what students do in their courses and what the program faculty expect them to 
learn.  Analyzing the alignment of the curricula with program SLOs allows for the identification of gaps 

which can then lead to curricular changes to improve student learning opportunities. 

The Curriculum Mapping Matrix (Appendix C) was designed to assist programs with this process. It is 
a two-dimensional matrix representing courses on one axis and outcomes on the other. All the courses 

required to earn a degree in the program (including pre-requisites) should be entered in sequential 
order down the left-hand column of the template. 

 

 
 

 

Required Courses 
SLO 1: 

Outcome entered 
here 

SLO 2: 
Outcome entered 

here 

SLO 3: 
Outcome entered 

here 
Etc. 

     

     

     

     

     

 
 

 

Student Learning 
Outcomes 

Assessment 
Methodology 

Target 
Summary of Major 

Findings 

Actions Taken to 
Improve Student 

Learning 
Timeframe 

SLO 1: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 2: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 3: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

Etc: 
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The identified SLOs are then entered across the top row of the matrix. 

 
 

 

Required Courses 
SLO 1: 

Outcome entered 
here 

SLO 2: 
Outcome entered 

here 

SLO 3: 
Outcome entered 

here 
Etc. 
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A completed curriculum map has multiple important uses. For example, it can be used to:  

 
1. Review how the learning outcomes progress across the curriculum by looking down the columns. 

 

o 
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Most of these direct measures can be embedded in courses. Assessment practices embedded in 

academic courses generate information about what and how students are learning within the program 
and classroom environment and take advantage of already existing curricular offerings and instructors 

evaluating assignments. Programs are encouraged to consider incorporating program-embedded 
assessment strategies into their assessment plan. One way to identify the most appropriate places to 

embed assessment measures in courses is to review the curriculum map to see where students are 

expected to demonstrate mastery. A carefully constructed assignment with grading rubric can serve as 
a course requirement, as well as a program assessment measure. 
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and make comparisons and general statements about performance easy. Qualitative evidence of 

student learning, on the other hand, includes narratives or other non-numerical information (e.g., 
student responses to open-ended survey items or information gathered via focus groups). Qualitative 

measures are more challenging to summarize and make comparisons a bit difficult but can provide a 
wealth of useful information. 

 

For a holistic view of student learning and achievement it is important to employ both direct and indirect 
measures and gather both quantitative and qualitative evidence. Multiple methods strengthen the 

reliability (repeatability) and the validity of the data (accuracy). 
 

To assure that students are measured at different progress points and skill mastery, formative and 
summative measures are useful.  The goal of formative assessment is to monitor student learning 

to provide ongoing feedback that can be used by instructors to improve their teaching and by students 
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It is also important to build into the assessment plan when and how assessment results will be shared 

with students.  The plan should consider how students will be informed of both their individual scores 
(when appropriate), as well as how they performed as a cohort.  

In the assessment plan, please articulate 
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OIE TEAM JOB DESCRIPTIONS 

 
The Office of Institutional Effectiveness team of professionals includes the Assistant Vice President for 

Institutional Effectiveness, Director of Institutional Research and Accountability, and Director of University 
Assessment. These positions are supported by the Assessment Data Analyst and Institutional Reporting 

Assistant. The OIE team supports the University-wide effort to promote data-informed decision making that 

leads to institutional improvement and enhanced student learning. 
 

 
Assistant Vice President for Institutional Effectiveness 

 

Under the direction of the Vice President for Academic Affairs, the Assistant Vice President for Institutional 
Effectiveness provides leadership, vision, and direction for an integrated and collaborative institutional 

effectiveness program to facilitate evidence-based institutional decision-making. 
 

Parameters and Responsibilities 
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15. Serve as a content expert resource to the University accreditation process;  

 
16. Work with Assistant Vice President for Institutional Effectiveness to create a comprehensive 

report of all research activities each year that includes recommendations based on institutional 
research activities;  

 

17. Assist in the development of research studies to provide support for strategic planning and 
decision making; and 

 
18. Provide oversight and supervision for the Institutional Reporting Assistant. 

 
 

Institutional Reporting Assistant 

 
The Institutional Reporting Assistant provides research and technical support to the Director of Institutional 

Reporting and Accountability in external reporting and compliance activities.  The assistant reports to the 
Director of Institutional Research and Accountability. 

 

1. Assist the director to prepare IPEDS and other external reports such as OFIC, IBOE, CIC, and 
AICUO, as well as official enrollment statistics, annual Fact Sheet, Common Data Set, etc.; 

 
2. Assists with data collection, data entry, data analysis, proofreading, and report preparation; 

 
3. Maintain the survey schedule for key institutional consistency surveys; 

 

4. Maintain the accuracy and currency of the MVNU Compliance Reporting Schedule; and 
 

5. Partner with academic affairs, Assistant Vice President for Institutional Effectiveness, the Director 
of University Assessment, and the Director of Institutional Research and Accountability. 

 

 
Director of University Assessment 

 
The Director of University Assessment provides leadership and support for a University-wide assessment 

program (curricular and co-curricular activities) and improvement of student learning through the 

promotion of best practices in assessment.  The director reports to the Assistant Vice President for 
Institutional Effectiveness. 

 
Parameters and Responsibilities 

 
1. Consult with faculty and staff on development and implementation of assessment plans and 

reports, including writing effective student learning outcomes and choosing appropriate 

assessment strategies and measures; 
 

2. Provide assessment resources and deliver workshops on topics relevant to assessment; 
 

3. Provide guidance, as needed, with analyzing, reporting and disseminating assessment results; 

 
4. Interpret assessment findings and prepares an annual assessment report to summarize such 

findings;  
 

5. Promote internal and external communication of assessment results; 
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6. Chair the Student Learning and Assessment Committee; 

 
7. Assist with campus wide surveys related to curricular and co-curricular student learning activities;  

 
8. Act as an assessment resource to the University community for program assessment, 

accreditation, and program review; 

 
9. Work with Assistant Vice President for Institutional Effectiveness to create a comprehensive 
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MVNU Program Assessment Plan Narrative Appendix A 

 

Program: Click here to enter text.                             Date Submitted: Click here to enter text. 

 What type of plan is this: Initial Assessment Plan ��  Revised Assessment Plan ��  

Primary Contact Person:  Click here to enter text. 
 
Persons Contributing to the Plan:  Click here to enter text. 
 

--------------------------------------------------------------------------------------------------- 
 
Departmental Introduction 
 

1. Please identify the program(s) the assessment plan will include. 
Click here to enter text. 

 
 

Does the department have a mission statement?    �†  Yes �†  No 
 
If so, what is it? 
Click here to enter text. 

 
 
2. If an initial plan, skip to next section. Otherwise, identify changes that have occurred to the 

assessment plan as a result of the five-year program review. For example, has there been a 
change in allocated resources or has the department chosen a different deployment plan than 
the previous assessment plan review. Explain. 

 Click here to enter text.  
 
 

Assessment Plan 
 
Please complete the Program Assessment Plan Matrix and provide brief narrative below. 
 

1. List the Student Learning Outcomes for each academic program here and enter them into the 
first column of the Program Assessment Plan Matrix. 
Click here to enter text. 

 
2. Provide the completed Curriculum Mapping Matrix that demonstrates where within the 

curriculum Student Learning Outcomes are being addressed. In summary below, share a brief 
description of the mapping process for your program. 
 
 
 
Curriculum Mapping Matrix attached?      �†  Yes �†  No 
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3. Please identify the methods by which Student Learning Outcomes are/will be evaluated and 

enter them into the second column of the Program Assessment Plan Matrix. In summary below, 
please identify when you will measure the outcome and if the measurement point will be used 
for formative or summative assessment purposes. 
Click here to enter text. 

 
4. If this an initial assessment plan, please describe how and when assessment results will be 

shared with various stakeholders in the MVNU community and public at larger. If this is a revised 
plan�U���‰�o�����•�������P�P�Œ���P���š�������•�•���•�•�u���v�š�������š�������v�������]�•���µ�•�•���•�š�µ�����v�š�•�[���•�µ�������•�•���]�v���u�����š�]�v�P���������Z���P�}���o�U�����•��
well as how and when assessment results were shared with various stakeholders in the MVNU 
community and public at larger. Also enter a brief summary of the findings in the fourth column 
of the Program Assessment Plan Matrix. 
Click here to enter text. 

 
5. If an initial plan, skip to next section. Otherwise, please discuss how you have used assessment 

data to improve student performance. What actions have you taken? Also enter a summary 
statement in the final column of the Program Assessment Plan Matrix. 
Click here to enter text. 
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Program Assessment Plan Matrix Appendix B 

 

Program Unit or Department:       Contact Person: 
Date Submitted:                                    Phone Contact: 
                                      Email Contact: 
 

Student Learning Outcomes Assessment Methodology Target Summary of Major Findings 
Actions Taken to Improve Student 

Learning 
Timeframe 

SLO 1: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 2: 

Method 1:  Findings Method 1:   
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Assessment Plan Evaluation Rubric - Initial/New Assessment Plan                                                                                           Appendix D 

 
Plan:  Click here to enter text. 
Revisions Needed �•  YES �•  NO 
Evaluator(s): Click here to enter text. 
Date Submitted: Click here to enter text. 
 

CRITERION LACKING 
(0) 

BASIC  
(1) 

DEVELOPING  
(2) 

PROFICIENT  
(3) 

Comprehensive list of 
student learning 
outcomes (SLOs) 
 
(strive for 5) 

 SLOs do not always contain action verbs, 
are unclear, or prove difficult to collect 
evidence for program and student 
evaluation. 

Contains broad SLOs with action 
verbs, but does not include multiple 
levels of learning (e.g. Blooms 
taxonomy). 

SLOs begin with a strong action verb that 
reflect appropriate levels of learning and 
focus on knowledge gained, skills 
acquired and demonstrated, and 
attitudes or values developed.  

SLOs align with 
program curriculum 
map (I, D, M)  

 There is evidence of some alignment 
between SLOs and the curriculum, but the 
map does not reflect where each SLO is 
introduced, developed and mastered 
throughout the sequence of courses.  

There is evidence of some alignment 
between SLOs and the curriculum and 
how each SLO is introduced, 
developed and mastered throughout 
the sequence of courses. 

Curriculum map reflects complete 
alignment; it identifies where each SLO is 
introduced, developed and mastered 
throughout the sequence of courses. 

Assessment measures 
identified in each SLO 
present multiple 
measures of learning 

 Measures do not align well with 
curriculum, are vague, focus heavily on 
one level of learning, or do not contain 
direct/indirect measures. 

Align with SLOs and measures 
multiple levels of learning, but include 
primarily indirect measures. 

Measures identify appropriate and 
multiple levels of learning, which include 
direct and indirect measures of student 
learning, as well as formative and 
summative methods. 

Stakeholder feedback 
(including student) 

 Stakeholders have some knowledge of 
SLOs, but communication is occasional 
and informal.  

Stakeholders have some knowledge of 
SLOs. The program has a formal plan 
for communication not always 
implemented. 

Stakeholders are knowledgeable of SLOs, 
measures, and expectations upon 
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Assessment Plan Evaluation Rubric - Revised Assessment Plan Appendix E 

 
Plan:  Click here to enter text. 
Revisions Needed �•  YES �•  NO 
Evaluator(s): Click here to enter text. 
Date Submitted: Click here to enter text. 
 

CRITERION LACKING 
(0) 

BASIC  
(1) 

DEVELOPING  
(2) 

PROFICIENT  
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Indirect Measure �t A measure that ask students to reflect on their learning rather than to demonstrate it.  
Examples of indirect measurement include self-report methods such as surveys, interviews, and focus groups. 
 
Mission �t The central purpose that provides focus, direction and destination for our work.  It describes the 
purpose of our organization, who we serve, and our hopes.  �^���]�P���‰�]���š�µ�Œ�����}�(���Á�Z���š���Á�������µ�Œ�Œ���v�š�o�Ç�����}�_ ���v�����^�Áhy we 
exist.�_ 
 
Posttest �t ���•�•���•�•�u���v�š���}�(�����v���]�v���]�À�]���µ���o�[�•�����}�u�u���v�����}�(���l�v�}�Á�o�����P�����}�Œ���•�l�]�o�o�•���(�}�o�o�}�Á�]�v�P�������o�����Œ�v�]�v�P�����Æ�‰���Œ�]���v�����X�������‰�Œ���š���•�š��
typically precedes this for comparison to determine if there was an acquisition of knowledge or skill. 
 
Pretest �t Ass���•�•�u���v�š�� �}�(�� ���v�� �]�v���]�À�]���µ���o�[�•�� ���}�u�u���v���� �}�(�� �l�v�}�Á�o�����P���� �}�Œ�� �•�l�]�o�o�•�� �‰�Œ���������]�v�P�� ���� �o�����Œ�v�]�v�P�� ���Æ�‰���Œ�]���v�����X�� ����
posttest typically follows for comparison to determine if there was an acquisition of knowledge or skill. 
 
Program Assessment Plan Narrative �t A document within the assessment plan that identifies program specific 
identifiers and changes that have occurred as a result of the five-year program review. 
 
Qualitative Measures �t Measures that rely on and evaluate descriptions rather than numeric data.  Examples of 
qualitative data include responses to open-ended survey or interview questions, evaluations of writing samples, 
or portfolios. 
 
Quantitative Measures �t Measures that assess outcomes by collecting numeric data and analyzing the data 
using statistical techniques.  Examples of quantitative data include GPA, grades, examination scores; forced-
choice survey responses, demographic information, and standardized teaching evaluations. 
 
Response Rate �t The number of people participating in a survey divided by the number selected in the sample, 
in the form of a percentage. 
 
Rubric �t A scoring tool used to assess student learning after a lesson.  Using a set of criteria and standards 
(directly tied to t�Z�����•�š���š�������o�����Œ�v�]�v�P���}���i�����š�]�À���•�•�U�������µ�����š�}�Œ�•�������v�����•�•���•�•���������Z���•�š�µ�����v�š�[�•���‰���Œ�(�}�Œ�u���v�������}�v�������Á�]������
variety of work, ranging from written essays to group projects.  When a rubric is agreed-upon and 
���}�u�u�µ�v�]�����š�������‰�Œ�]�}�Œ���š�}���š�Z�����•�š�µ�����v�š�[�•���Á�}�Œ�l�������]�v�P�����}�u�‰�o���š�����U���š�Z�����P�Œ�����]�vg process is very clear and transparent to 
all involved.  Often, it is helpful to have more than one evaluator grade each piece of work.  Then the rubric 
scores can either be averaged or added together for a final score.  
 
Sample �t A subgroup of a population selected to participate in an activity, program or service.  The assessment 
results from the sample are used to generalize to the larger population from which the sample was drawn. 
 
Student Learning Outcomes (SLOs) �t Describes the knowledge, skills, abilities, attitudes, etc. a student is 
expected to learn as a result of participating in academic activities or experiences in a program. 
 
Summative Assessment �t Refers to assessment that is carried out at the end of a course, project, or time-frame 
to evaluate whether the objective was achieved (i.e., the overall performance). 
 
Stakeholder feedback �t Identifies how and when the program assessment plan is shared with the different 
constituency groups.  Examples of constituency groups to consider are the curre




